ABSTRACT
INTRODUCTION
The aim of this study is to explore how the reading skills of young children of class II are assessed through ClassroomBased Assessment (CbA) strategies. This article reports the findings specifically from the pre-intervention phase that explored a teacher's perception and practice of assessing the reading skills of young learners. The following research questions guided this study:
· What does a teacher perceive as reading assessment for young children?
· What are a teacher's existing classroom practices of assessing the reading skills of young children?
Purpose of the Study
In the early years, teachers play a pivotal role in shaping the literacy experiences of young children (Rosemary & Abouzeid, 2002) . Teachers can assess students through a By variety of ways to make decisions about their performance (Airasian, 2005) . The purpose of assessment is clearly stated in the National curriculum of Pakistan for Early Childhood (2007) . in that assessment is undertaken to evaluate a child's existing performance and to help make plans for future learning experiences for the child. In the context of Pakistan, my observation informs me that teachers are unable to fulfill the purpose of assessment probably because they are not aware of a variety of CbA strategies which can elicit a rich picture of students' reading development. In the school where I taught, teachers relied mostly on sporadic observations and read aloud to gather information and make decisions about children's reading development. Therefore, I felt a dire need to explore different CbA strategies that could be employed by teachers to assess the reading skills of young children.
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The importance of assessing reading skills is crucial during the early years of a child's learning because parents are mostly concerned with reading skills development as compared to focusing on the other school subjects (Al- · All students will search for, discover and understand a variety of text types through tasks which require multiple reading and thinking strategies for comprehension, fluency and enjoyment.
· All students will read and analyse literary text to seek information, ideas, enjoyment, and to relate their own experiences to those of common humanity as depicted in literature (p.7).
Reading remains a consistent part of the English language curriculum throughout the school years since the pre-level.
In order to meet the standards stated earlier, it is important to align assessment with the process of teaching and learning. This cannot be done unless a teacher has access to and an awareness of various assessment strategies. Thus, through this study, I worked in collaboration with a teacher and explored some CbA strategies to assess the reading skills of young learners.
Literature Review

Research on Assessment of Young Language Learners
Research into the assessment of Young Language Learners classroom-based assessment at a low-stake level. Such assessments could serve an important purpose in making more informed decisions about young children's progress in the classroom. Moreover, in Italy, a two-year pilot-study conducted by Gatullo (2000) reported that practitioners did not make effective use of the information they collected for assessment (formative) purposes. She also found that teachers did not ask children about the way they thought in the language classroom even though it was considered to be important in the specific subject.
Furthermore, in Taiwan a few studies have been conducted which focus on the use of multiple assessment strategies to assess the language development of YLLs (Yang, 2008; Chan, 2007) . These studies established that teachers of YLLs considered multiple assessment strategies more effective than paper-pencil tests and also believed that those alternative strategies could provide a holistic picture of children's development in the early years. These research studies were found to be promising in relation to (Hamayan, 1995) . The assessments present a well incorporated image of students' weaknesses and potential that can direct the teaching process. CbA that is integrated with children's experiences in the classroom where they 
Relation between Teachers' Beliefs and Practices
It is important to pay heed to what teachers believe to be 
Methodology
The study aimed to explore classroom-based assessment strategies to assess the reading skills of young learners. Prior to intervention and as part of this action research it was important to explore a teacher's perception about the reading assessment of young children. In addition, the prevalent practices of assessing reading skills were also explored. Data collection occurred in a private English medium school in Karachi, Pakistan. The school had an early years' section where children from 3 to 8 years studied. Grade II was selected because of the researcher's familiarity with teaching that particular age group.
Research Participants
The study was conducted with one early year's teacher 1 (Amina) who had three years' experience of teaching English to young children and four focused group children (two girls and two boys) aged 6-7 years. The consent of different stakeholders (the school management, the teacher and parents) was taken prior to data collection.
Children were selected randomly and their permission was sought through an assent letter before the study commenced.
Data Collection and Analysis
Data were collected through multiple sources which included semi-structured interviews and classroom observations that were followed by informal discussions.
Furthermore, documents such as students' progress cards, the teacher's instructional planner, the reading textbook, records maintained by the teacher for children's progress and monthly test papers were reviewed. Lastly, the researcher also maintained a reflective diary throughout the research process to record personal reflections.
Data were analysed on an ongoing basis during the study.
All the data were transcribed and analysed. After the data collection phase, the data were revisited and codes and themes developed. Similar themes were categorised into main themes for recoding purposes. For respondent validation, interview transcriptions were read and approved by the participant teacher.
Findings and Interpretations
The following two themes emerged from the data: (i)
teacher's perception of young children's assessment with respect to reading; and, (ii) existing practices of reading assessment.
Teacher's Perceptions of Assessing the Reading Skills of Young Learners
Under this theme, Amina's views about the purpose for assessing the reading skills of young children and the use of assessment information are shared.
Assessment Leads to Perfection in Reading Skills
The purpose of reading assessment according to the were not according to the requirement or standards set by the teacher then she should make efforts to improve pupils' reading skills which should lead to perfection. It appeared that Amina had some idea about assessment in that it should improve children's learning; however, she was of the view that improvement in reading skills could only be brought about through practice of the same text. wanted her children to be perfect in reading but her notion of perfection itself was ambiguous.
RESEARCH PAPERS
Assessment to Polish Weak Areas
For Amina, another purpose of assessment was to polish the areas of the children where they were lacking (Teacher Perhaps Amina thought that reading skills could not be taught to children and hence, to her, there was little that assessment could do to help in improving her teaching.
This appeared to be the reason why she did not use assessment information "to tailor appropriate instruction to young children" (National Association for the Education of Young Children [NAEYC], 1998, p.14) which was one of the characteristics of sound assessment.
Current Reading Assessment Practices
Under this theme, the teacher's existing assessment practices for assessing the reading skills of young children are explored along with a brief account of the strategies employed by the teacher. 
Read Aloud
The following episode describes how a teacher uses read aloud assessment strategy. She asked one child to start is interesting to note that though Amina mentioned this strategy for reading assessment, she seemed to use retelling just as an after-reading activity and not for assessing children's reading skills. Probably, she used this strategy to check if the children had understood the specific lines or paragraphs and could retell these using the same words. However, this contradicted the literature in terms of the actual purpose of retelling as an assessment strategy.
Amina did not see any harm in focusing on the exact words of the text. She believed that memorisation was important to develop at this stage because it would benefit students later in their academic life where they would have to memorise the content in order to appear in the examination and score higher marks. Moreover, she stressed using the exact words from the reader because she believed "if we emphasise on using the same words from the book then it will help them in developing that (spoken language)" (Teacher Interview, February 9, 2012). It seemed that Amina was unaware about the other modes of developing spoken language and vocabulary of the students; therefore, she gave prominence to using the same words as text.
Reference to Context
Another assessment strategy that Amina applied was 
Monthly Assessments
The school had a policy of monthly assessments which were conducted at the end of two months. A reading passage was given to the children, which they had to read in order to answer several questions. In addition, children were sometimes asked to fill in the Multiple Choice 
Discussion and Implication
Based on the interview and classroom observation data of a teacher, it is evident that Amina focused on the diagnostic aspect of assessment in order to develop children's reading skills. She was interested in identifying the weak areas of pupils' reading and work on those (Slentz, Early & McKenna, 2008) . However, all her efforts were concentrated on making children read a specific text which according to her was the development of the skill of reading. She did not care much if her students could read texts other than the specific ones. Her major objective was for students to memorise the specific text.
In addition, the data also revealed that the teacher viewed assessment as 'assessment of learning' which was carried out soon after the lesson to assess how much children could read. She did not consider assessment as a means to identify the gap between children's learning, and then take steps -through teaching and feedback to the child - (Sadler, 1998; Cameron, 2001 ) to improve and facilitate Therefore, teachers need to be trained in the area of assessment either by the school administration or for the administration to make assessment a mandatory component for pre-service teachers.
Recommendations
Based on the findings it is suggested that teachers' 
